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 Technological advancement and the demand for innovation highlight the need for STEM educators who can bridge 
theory and practice. This paper aims to develop a comprehensive theoretical framework for the effective STEM 

educator by synthesizing current literature across seven dimensions: STEM literacy, technological pedagogical 

content knowledge (TPACK), collaboration, attitudes and beliefs, application and practice, self-efficacy, and 

professional development. Through an integrative literature review, the study identifies how these interconnected 

dimensions foster essential 21st century competencies such as creativity, critical thinking, and interdisciplinary 
connections. The proposed framework emphasizes real-world contexts, inquiry-driven pedagogy, and the 

integration of emerging technologies–including artificial intelligence–to support collaborative and adaptive 

teaching. Key findings suggest that nurturing teacher self-efficacy and providing ongoing professional 

development are central to preparing educators who can address evolving learner and societal needs. This 

framework offers theoretical insights and practical guidance for researchers, policymakers, and practitioners 

aiming to advance effective STEM education in the 21st century. 

Keywords: STEM educator, effective educator, STEM literacy, TPACK, teacher self-efficacy, collaboration, 

professional development 
 

INTRODUCTION 

Contemporary societies are experiencing rapid transformations driven by technological innovation, environmental 

challenges, and the requirements of an evolving global economy. Within this context, education–particularly science, technology, 

tngineering, and mathematics (STEM) education–has taken center stage. For learners to develop essential 21st century 

competencies, educators must craft environments that promote creativity, collaboration, and critical thinking. However, the 

successful delivery of STEM content is not merely imparting disciplinary knowledge; it rests upon multifaceted teacher 

competencies integrating subject mastery, pedagogical adeptness, technological fluency, and collaborative engagement (Kotsis, 

2025). This paper advances a theoretical framework for conceptualizing the effective STEM educator, synthesizing key elements 

from the literature on teacher preparation, professional growth, and teaching practice. 

STEM literacy occupies a foundational role within this framework. Building on prior scholarship (Bybee, 2010; Huang et al., 

2024), STEM literacy incorporates the capacity to understand and interrelate concepts from STEM, guiding learners to see how 

these fields converge in addressing real-world needs (Gavrilas & Kotsis, 2024). In addition, the 21st century skill set is indispensable, 

embracing problem-solving, creative thinking, and socio-emotional awareness. Educators who perceive themselves as agents of 

STEM integration must simultaneously cultivate the capacity to connect their instruction to broader societal, environmental, and 

economic contexts (AlAli et al., 2023; Kelley & Knowles, 2016). These competencies necessitate deep, cross-disciplinary knowledge 

and a pedagogical toolkit that engages learners with authentic tasks. 

The technological pedagogical content knowledge (TPACK) model (Mishra & Koehler, 2006) further underscores the 

confluence of content mastery, innovative pedagogy, and digital fluency. Teachers in STEM must not only be conversant with 

traditional technologies–interactive boards, spreadsheets, and productivity software–but also navigate emergent technologies, 

including artificial intelligence (AI). AI-infused systems can profoundly enhance individualized learning (Ouyang et al., 2023, Xu & 

Ouyang, 2022). However, their responsible implementation demands a sophisticated blend of pedagogical ethics and 

technological understanding. 

In parallel, teacher collaboration emerges as a linchpin for educational transformation. Whether collaborating with fellow 

educators, engaging students in partnership learning, or reaching out to community and industry stakeholders, the effective STEM 

educator must orchestrate synergy across multiple domains. Collaboration fosters the design of interdisciplinary lessons, cements 
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the connection between academic knowledge and real-life problems, and elevates the professionalism and growth of all parties 

involved (Miller & Burden, 2007; Pozas & Letzel-Alt, 2023). Likewise, educators’ beliefs and attitudes toward STEM crucially shape 

their willingness to embrace or resist innovative practices (Thibaut et al., 2019). 

However, intellectual knowledge and favorable attitudes alone are not sufficient. Teacher self-efficacy, articulated by Bandura 

(1997) and further elaborated in educational contexts (Anning, 2024; Tschannen-Moran & Hoy, 2001), is central to whether a 

teacher can effectively translate STEM-related intentions into instructional practice. Coupled with professional support, such as 

mentorship or communities of practice, self-efficacy helps educators persist in facing challenges and fosters a readiness to 

experiment with novel pedagogies. Meanwhile, professional development structured around continuous, reflective, and context-

specific training is indispensable for sustaining teacher effectiveness over time (Meletiou-Mavrotheris & Paparistodemou, 2024; 

Zhou et al., 2023). 

The subsequent sections lay out the conceptual architecture of our proposed framework, delineating seven core dimensions: 

1. STEM literacy 

2. TPACK 

3. Collaboration 

4. Attitudes and beliefs 

5. Application and practice 

6. Self-efficacy 

7. Professional development 

Each dimension interplays with the others, forming a holistic structure that underscores the multifaceted nature of STEM 

teaching. The ultimate purpose is to promote an abstract theoretical ideal and a practical roadmap for cultivating educators who 

can connect the frontiers of STEM with their learners’ lived realities and future prospects (Figure 1). 

This paper anchors its arguments in the relevant literature, referring to studies investigating educators’ conceptual grasp of 

STEM, the nuanced interplay between content knowledge (CK) and innovative pedagogies, the power of teacher collaboration, 

and the critical role of teacher self-efficacy and professional development. It thus aims to offer an integrative perspective on how 

to shape and support effective STEM educators, who stand poised to guide a new generation toward scientific literacy, 

technological fluency, and socially responsible innovation. 

 

Figure 1. Overall diagram: Theoretical framework for an effective STEM educator (Source: Authors’ own elaboration) 
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STEM LITERACY AND THE EFFECTIVE EDUCATOR 

The foundation of the effective STEM educator rests on STEM literacy–an encompassing capacity that transcends mere 

subject-area knowledge and extends into creative thinking, application, and interdisciplinary problem-solving. STEM literacy 

involves three primary dimensions: Knowledge, ability, and attitude. Each dimension equips educators to teach STEM in a manner 

that resonates with real-world contexts and fosters 21st century skills (Bybee, 2010; Huang et al., 2024; Kotsis, 2025). 

The Nature of STEM 

STEM is a dynamic framework linking theoretical understanding with practical uses in STEM. Its successful integration requires 

educators to adopt interdisciplinary lenses and create learning spaces emphasizing collaboration and problem-solving (Erduran, 

2020; Gavrilas & Kotsis, 2025b; Huang et al., 2024). The synergy across disciplines manifests in how learners unify scientific inquiry, 

engineering design, technological innovation, and mathematical modeling to address current challenges such as climate change 

or energy crises (Gontas et al., 2021; Kelley & Knowles, 2016; Papanikolaou et al., 2021). However, educators often lack adequate 

training in engineering or technology, pointing to the necessity of systematic professional development for STEM literacy (Bybee, 

2010; Gavrilas & Kotsis, 2025c; Margot & Kettler, 2019). 

21st Century Skills 

STEM education aligns naturally with the development of 21st century skills, including critical thinking, creativity, 

communication, and collaboration (Binkley et al., 2012; Huang et al., 2022; Stehle & Peters-Burton, 2019). Inquiry-based tasks, 

project-based learning (PjBL), and authentic problem-solving contexts stimulate these abilities, encouraging learners to co-

construct knowledge and reflect on diverse perspectives (Carpenter & Pease, 2013; Warin et al., 2016). Technology also reinforces 

21st century skill acquisition, enabling iterative exploration, digital communication, and innovative content creation (Shear et al., 

2010). Effective STEM educators orchestrate lessons that meld these skills with academic content, guiding students to become 

autonomous, reflective learners prepared for the demands of a knowledge-driven economy. 

STEMS Relating to Society, Life, the Economy, and the Environment 

Effective STEM teaching underscores the link between academic knowledge and broader social, economic, and environmental 

dimensions (AlAli et al., 2023; Blackley & Sheffield, 2017). By engaging with community or industry projects, students see firsthand 

how STEM fields contribute to societal well-being and global sustainability (Campbell & Speldewinde, 2022). Teachers who 

integrate real-world examples in their curriculum highlight the relevance of scientific discoveries and technological solutions for 

everyday life, illustrating how science and ethics intertwine in responding to social inequalities or health issues (Gavrilas et al., 

2025). This extended focus fosters learners’ sense of responsibility and citizenship, encouraging them to confront multifaceted 

challenges (Giddings et al., 2002). The STEM for sustainable development model exemplifies how educators can interweave 

scientific concepts with sustainable practices, prompting critical reflection on climate adaptation, resource management, and 

biodiversity loss (Campbell & Speldewinde, 2022; Papanikolaou et al., 2023). 

Cross-Disciplinary Literacy 

Interdisciplinarity–or cross-disciplinary literacy–emerges as a cornerstone of STEM education, enabling students to integrate 

scientific concepts, technological proficiencies, engineering perspectives, and mathematical reasoning. Learners profit when they 

experience learning tasks that transcend conventional disciplinary silos, compelling them to merge diverse knowledge bases in 

pursuit of complex problem-solving (Borda et al., 2020). In such a setting, teachers actively synthesize ideas, bridging multiple 

content areas and reinforcing deeper understanding (Kotsis, 2025). However, the realization of cross-disciplinary literacy 

confronts challenges: Pedagogical traditions often compartmentalize subjects, while educators may feel constrained by 

established curricular boundaries or a lack of experience collaborating across disciplines (Gavrilas et al., 2024; Leung, 2020; Wu, 

2022). Professional communities of practice can mitigate these barriers, fostering teacher cooperation and highlighting the 

potential synergy between subject areas (Hallström & Schönborn, 2019). 

Fostering STEM Literacy Among Educators 

Strengthening STEM literacy among educators requires consistent training programs that intersect content expertise, 

pedagogical insight, and technological capability. Teacher development must extend beyond subject mastery to incorporate 

robust approaches emphasizing inquiry, project-based tasks, and real-life problem-solving (Kotsis, 2025). When teachers have 

command of the interdisciplinary nature of STEM–coupled with the ability to connect classroom content to everyday applications–

they are positioned to facilitate more engaging, meaningful instruction (Margot & Kettler, 2019). Collaborative efforts between 

educators, policy-makers, and researchers can drive systemic improvements in teacher preparation, ensuring that teachers 

cultivate knowledge and dispositions aligned with STEM literacy (Bybee, 2010). 

When properly enacted, STEM literacy is not purely about content but about transforming how learning is experienced. 

Teachers who embrace interdisciplinary approaches and understand how to engage students with actual societal or 

environmental problems encourage them to develop curiosity, reflection, and resilience. This integrated approach meets 

contemporary demands for science-savvy, innovative, and socially engaged citizens prepared to navigate a tech-driven and 

globally interconnected future (Zollman, 2012). 
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TPACK AND BEYOND: KNOWLEDGE OF CONTENT, PEDAGOGY, AND TECHNOLOGY 

The second dimension in our proposed framework pertains to educators’ knowledge of content, pedagogy, and technology–

commonly encapsulated in the TPACK model. Mishra and Koehler (2006) introduced TPACK to underscore that effective teaching 

in technologically rich contexts demands a nuanced combination of CK, pedagogical knowledge (PK), and technological 

knowledge (TK). TPACK resonates particularly strongly within STEM, given the emphasis on scientific literacy, digital fluency, and 

the interplay between theoretical constructs and practical innovations (Chai et al., 2019; Pangestu et al., 2025). 

In-Field Content Knowledge 

In-field content knowledge (IFCK) undergoes successful STEM teaching. Educators must thoroughly understand their primary 

teaching domain–mathematics, physics, biology, or engineering–enabling them to present accurate, conceptually rich lessons 

and respond authoritatively to student inquiries (Palmer, 2006; Shulman, 1986). In STEM contexts, the complexity of concepts and 

the frequent overlap between different disciplines mean that teachers with robust IFCK stand better equipped to design tasks 

linking multiple content areas. However, an absence of deep CK can hinder interdisciplinary approaches, limiting teachers to 

superficial coverage of scientific ideas (Mansour et al., 2024; Yildiz Durak et al., 2023). Consequently, professional development 

must maintain a steadfast commitment to updating teacher IFCK, especially as scientific knowledge and pedagogical strategies 

evolve. 

Out-of-Field Content Knowledge 

Educators in STEM often face a secondary challenge: Out-of-field content knowledge (OFCK). Because STEM disciplines 

frequently intersect, teachers must be conversant with fields outside their principal specialization (Chai et al., 2019). For instance, 

an educator with a mathematics background may need competence in physics or technology to guide students through integrated 

design problems. OFCK thus fosters synergies across mathematics, science, and engineering, enabling educators to demonstrate 

how theoretical insights in one area inform real applications in another (Mansour et al., 2024). However, many teachers express 

discomfort when they encounter topics outside their primary field, signifying a need for systematic support, cross-disciplinary 

dialogues, and adequate training to bolster their confidence in addressing multi-domain challenges (Cheng et al., 2020; Gavrilas 

et al., 2024; Yildiz Durak et al., 2023). 

Pedagogical Knowledge 

PK encompasses broad strategies for structuring lessons, managing classrooms, and adapting instruction to varied learner 

needs (Shulman, 1986). Within STEM, PK can employ inquiry-based learning (IBL), problem-based frameworks, project-based 

approaches, and other methods that fuse theoretical knowledge with experiential learning (Dewey, 2015; Vygotsky & Cole, 1978). 

By weaving together inquiry and real-life application, educators prompt students to assume active roles in knowledge 

construction (Mishra & Koehler, 2006). PK also involves the skill to differentiate instruction, thus catering to diverse readiness 

levels, interests, and cultural backgrounds–an imperative in today’s heterogeneous classrooms (Diana et al., 2021; Tomlinson, 

1999). Research suggests well-developed PK correlates with increased student engagement and academic success, particularly 

when teachers integrate technology and adopt collaborative or hands-on activities (Chai et al., 2019; Marzano et al., 2003). 

Technological Knowledge 

TK refers to educators’ awareness and practical skills for integrating digital tools and resources into their teaching (Mishra & 

Koehler, 2006). In a STEM environment, TK spans basic to advanced usage of software, platforms, and devices–ranging from 

interactive boards, virtual labs, and simulation tools to specialized programming environments for data analysis or robotics 

(Mansour et al., 2024; Yildiz Durak et al., 2023). Emerging digital ecosystems also encompass AI-driven tutors, augmented/virtual 

reality, and generative AI (e.g., ChatGPT and DALL-E) that can personalize learning experiences or facilitate the design of novel 

educational materials (Cheng et al., 2020). 

The TPACK model highlights that TK cannot be isolated from pedagogical and content considerations. Educators who deploy 

technology solely for presentation or superficial tasks might fail to cultivate genuine learner agency or deep conceptual 

understanding. Conversely, those with strong TK (and integrative pedagogical skills) can orchestrate collaborative projects, 

encourage inquiry, and harness data-driven insights to support student progress. The practical application of digital resources in 

STEM fosters engagement, self-regulated learning, and problem-solving (Ouyang et al., 2023). 

AI-TPACK and Emerging Challenges 

As new technologies proliferate, some researchers have introduced the notion of AI-TPACK (Ning et al., 2024) to address 

complexities introduced by AI in the classroom. AI-based tools, such as adaptive learning software and generative algorithms, 

augment traditional TPACK, enabling personalized instruction, automated feedback, and immersive simulations (Kotsis, 2024). 

However, integrating AI raises ethical and pedagogical dilemmas, including transparency in algorithmic decision-making, data 

privacy concerns, and teacher readiness to responsibly evaluate AI outputs (Fu & Weng, 2024; Holmes et al., 2022; Shin & Park, 

2019). Educators must develop refined judgment in selecting AI tools that genuinely enhance learning rather than substituting for 

robust teaching or inadvertently introducing biases. 

In tandem, some advanced technology-based approaches demand a rethinking of the teacher’s role, transforming them into 

facilitators of AI-driven exploration. This transformation requires that teachers cultivate both technical acumen (understanding 

how AI tools operate) and critical awareness of the data these tools generate or rely upon (Kotsis, 2024). Mentorship and 
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professional communities that foster shared inquiry into AI’s pedagogical merits and limitations become essential for bridging 

skill gaps and mitigating ethical pitfalls (Cheng et al., 2020; Holmes et al., 2022). 

Putting TPACK into Practice 

TPACK’s core mission is to integrate technology, pedagogical insight, and disciplinary expertise into an adaptable framework. 

While TPACK began as an abstract concept, it has proven to be a valuable guide for designing STEM instruction that is cognitively 

engaging and technologically supported (Mishra & Koehler, 2006). Even so, teachers often confront obstacles when implementing 

TPACK: Constraints on time, limited infrastructure, or insufficient institutional backing can hamper creative uses of technology 

(Gavrilas & Kotsis, 2024; Mansour et al., 2024). Overcoming these barriers necessitates ongoing professional development that 

demonstrates innovative teaching strategies, mentors teachers in actual classroom conditions, and encourages collaborative 

lesson design. 

Effective TPACK fosters dynamic learning experiences where students investigate phenomena with interactive simulations, 

collaborate on engineering prototypes, analyze real data sets, and communicate findings in digital formats. When educators 

orchestrate these tasks proficiently, learners explore disciplinary concepts more thoroughly and internalize the 

interdependencies among mathematics, science, and technology. Indeed, teachers with strong TPACK impart knowledge and 

empower students to become problem solvers, creators, and informed citizens in a rapidly evolving digital world (Chai et al., 2019; 

Mishra & Koehler, 2006). 

Significance for STEM Teacher Education 

Strengthening TPACK and any expansions like AI-TPACK demands a multi-level approach involving teacher education 

programs, professional development, and supportive policy frameworks. Initial teacher education must lay a solid foundation of 

CK, PK, and TK while providing preservice teachers with authentic STEM teaching experiences (Stehle & Peters-Burton, 2019). 

Ongoing in-service training builds on these basics, immersing teachers in advanced tools, cross-disciplinary lesson planning, and 

collaborative feedback cycles. Mentorship from seasoned educators or partnerships with technology experts can accelerate skill 

acquisition and prevent superficial or ineffective technology usage (Ning et al., 2024; Wu, 2022). 

A robust TPACK approach in STEM teacher education ultimately enriches the broader education system (Yildiz Durak et al., 

2023). It fosters a culture where teachers can confidently integrate emergent technologies, adapt lessons to diverse learners, and 

pivot as new scientific insights or industry demands arise. Students, in turn, engage in more relevant, hands-on learning scenarios 

that strengthen their inclination toward STEM fields–a critical imperative, given the global demand for STEM-skilled professionals. 

COLLABORATION, ATTITUDES, AND BELIEFS 

The proposed framework’s third and fourth dimensions highlight the interpersonal and motivational constructs that animate 

effective STEM teaching. Collaboration and teacher attitudes toward STEM are integral to implementing robust instructional 

strategies and sustaining an educational culture that supports innovation and interdisciplinary thinking. 

Collaboration Among Educators, Students, and External Stakeholders 

Collaboration is a cornerstone of high-quality STEM instruction (Miller & Burden, 2007). Through collective lesson planning, 

cross-disciplinary integration, and mutual professional support, educators can pool expertise in science, mathematics, 

technology, and engineering to design learning tasks that reflect real-world complexities (Vangrieken et al., 2015). A biology 

teacher, for instance, might collaborate with a colleague specializing in physics to develop a project investigating the physics of 

fluid dynamics in the human body. Meanwhile, synergy with an external partner–like a local environmental organization–can yield 

opportunities for hands-on data collection, connecting students to pressing ecological issues (Campbell & Speldewinde, 2022). 

Collaboration extends beyond teacher-to-teacher partnerships. Educator-student collaboration fosters active learning as 

teachers shift to a facilitative stance. Inquiry-based tasks or problem-solving projects allow students to co-design learning 

pathways, engage in iterative feedback loops, and develop autonomy (Mercer & Howe, 2012). Within such collaborative spaces, 

teachers support but do not dominate, creating a climate of trust that amplifies student voices and fosters deeper engagement 

(Zydney et al., 2019). 

At the broader level, collaboration with the school community and external stakeholders–such as parents, businesses, or non-

governmental organizations–broadens resource access and contextualizes the curriculum within authentic societal needs 

(Epstein, 2018; Mapp & Kuttner, 2013). For example, a partnership with a technology firm might supply cutting-edge devices or 

mentorship from professionals, thereby linking theoretical lessons to emergent engineering trends. Such collaborations often face 

time constraints and logistical complexities, but they can spark student enthusiasm and enhance teacher expertise (Sanders, 

2009). 

Teacher Attitudes toward STEM 

Educators’ attitudes toward STEM critically shape their instructional choices (Erol & Canbeldek Erol, 2024). Positive attitudes 

correlate with proactive integration of interdisciplinary projects, adoption of inquiry-based or problem-based tasks, and 

persistence in refining teaching practices (Gavrilas & Kotsis, 2025a; Thibaut et al., 2019). Teachers who esteem STEM also 

acknowledge its practical value for student futures, connecting mathematics and science topics to entrepreneurial or 
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sustainability themes. Conversely, negative attitudes or doubts about STEM’s complexity can deter teachers from attempting 

ambitious interdisciplinary ventures or limit them to superficial coverage of content (Arnado et al., 2022; Kalliontzi, 2022). 

Several factors undergird teacher attitudes: Prior educational experiences, professional support, and perceived self-efficacy 

all shape the extent to which STEM is seen as accessible or burdensome. Moreover, institutional culture–supportive of risk-taking 

and innovation or oriented toward rigid curricula–may reinforce or undermine teacher optimism about STEM (Thibaut et al., 2019). 

Targeted training, peer mentorship, and leadership frameworks can help shift negative or hesitant perceptions, underscoring how 

STEM-based methods can bolster student motivation and real-life competencies (Papagiannopoulou & Vaiopoulou, 2024). 

Beliefs About STEM Value 

Closely allied with teacher attitudes are beliefs regarding the intrinsic and instrumental value of STEM subjects (Gavrilas & 

Kotsis, 2025c). Educators who firmly believe in the pedagogical value of STEM see it not merely as content but as a gateway to 

problem-solving, inquiry, and creativity (Papagiannopoulou & Vaiopoulou, 2024). Others may highlight how STEM underpins 

economic development, preparing students for an increasingly technology-driven labor market (AlAli et al., 2023; Thibaut et al., 

2019). Still, another subset of educators may emphasize STEM’s social and environmental contributions, pointing to scientific 

literacy as foundational for citizenship in a complex world facing climate change and resource constraints (Arnado et al., 2022). 

These differing perspectives translate into varied approaches in the classroom. Beliefs about STEM’s potential for fostering future 

civic engagement yield lessons that highlight ethical reasoning and community-based problem-solving. When beliefs are 

uncommonly negative or shaped by a sense of futility–due to a perceived lack of time, resources, or student readiness–teachers 

may adopt minimal integration strategies, limiting student exposure to profound or transformative STEM activities (Shahali & 

Halim, 2024). 

Moving from Attitudes to Action 

Despite the importance of positive attitudes and beliefs, educators often require concrete support and reflective processes to 

translate their dispositions into classroom reality. Even teachers who value STEM might feel ill-prepared when implementing 

cross-disciplinary modules or facilitating complex projects (Gavrilas & Kotsis, 2024). In many cases, bridging the gap between pro-

STEM beliefs and robust practice depends on professional communities that affirm teachers’ efforts, leadership support that 

validates innovative lessons, and in-service training that targets explicitly perceived deficits in CK or pedagogical skill (Mansour et 

al., 2024; Thibaut et al., 2018). 

Moreover, the synergy between teacher self-efficacy and professional collaboration intensifies the impact of favorable 

attitudes. A teacher who acknowledges STEM’s significance but lacks self-confidence may remain passive. In contrast, one with 

strong self-efficacy is more apt to experiment, seek peer feedback, and refine instruction systematically. Similarly, educators in a 

supportive, collegial environment can align positive attitudes with constructive feedback loops, enabling continuous 

improvement. This cyclical interplay fosters an upward spiral: Teachers see results from well-implemented STEM lessons, 

reinforcing positive beliefs and prompting further iteration and collaboration (Tschannen-Moran & Hoy, 2001). 

Implications for Professional Development 

Programs to shift teacher attitudes and strengthen their belief in STEM’s pedagogical and societal value should incorporate 

experience-based learning and reflective components. For instance, workshops, where teachers design their integrated STEM 

projects, observe student engagement, and discuss outcomes with peers, can strengthen convictions about STEM’s educational 

power (Thibaut et al., 2019). Mentoring from accomplished STEM educators can illuminate best practices, showcase real-life 

transformations in student thinking, and dispel misconceptions about the complexity of interdisciplinary methods (Arnado et al., 

2022; Cheng et al., 2020). 

Moreover, highlighting STEM’s broad applications–for instance, exploring how scientific skills relate to environmental 

restoration or data analytics relevant to local industries–can galvanize teachers who initially question STEM’s scope or worry 

about student receptivity. Presenting empirical data on improved student engagement and academic progress can further solidify 

teacher commitment (Kalliontzi, 2022). The alignment of teacher attitudes, collaborative support structures, and professional 

learning fosters a robust environment in which STEM is taught and embraced as a transformative avenue of learning. 

FROM APPLICATION TO SELF-EFFICACY AND PROFESSIONAL DEVELOPMENT 

The fifth, sixth, and seventh dimensions complete our proposed framework: The practical enactment of STEM methods, 

teacher self-efficacy, and the role of sustained professional development. These areas collectively translate theoretical stances 

and collaborative potential into tangible educational outcomes. 

Application and Practice of STEM 

Bringing STEM to life within a classroom extends beyond definitional boundaries, requiring an active synergy of inquiry, 

creativity, and problem-solving (Simarro & Couso, 2021). Effective educators design tasks that integrate complex real-world issues, 

prompting students to gather data, model possibilities, and test solutions. For instance, problem-based learning (PBL) situates 

students as co-researchers, encouraging them to tackle ill-structured problems with no predetermined solutions (Kotsis, 2024; 

Smith et al., 2022). IBL fosters scientific investigation and critical reflection, while PjBL emphasizes holistic, longer-term 

explorations that combine multiple domains under a unifying challenge (Diana et al., 2021; Nurhidayah et al., 2021). 
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Within these pedagogical frameworks, emerging technologies offer exponential gains in immersive experiences, from 

simulations illustrating ecosystems or astrophysical events to AI-driven platforms adapting to individual student progress. 

However, technology alone does not ensure robust application. Teachers must incorporate scaffolding, set clear objectives, and 

cultivate reflective dialogues to capitalize on digital enhancements (Chiu & Li, 2023; Mandrikas et al., 2023). Equally important is 

the skill to unify cross-disciplinary insights: A biology teacher connecting genetics to computational data analysis, for example, or 

a physics instructor illustrating principles of motion using 3D printing and engineering prototypes. 

Finally, fostering student engagement demands strategies that prioritize collaboration, authenticity, and iterative design. 

Pupils thrive in contexts where they co-create knowledge, see their questions valued, and receive prompt, relevant feedback 

(Gavrilas et al., 2025). Moreover, trying tasks to real societal or environmental dilemmas can elevate students’ motivation and 

sense of responsibility, bridging theoretical notions with civic-mindedness (Campbell & Speldewinde, 2022; Kotsis & Gavrilas, 

2025). The effective STEM educator then orchestrates these manifold elements into a coherent practice that spurs curiosity, 

empathy, and innovation. 

Teacher Self-Efficacy in STEM 

Teacher self-efficacy, or the belief in one’s capacity to influence student outcomes (Bandura, 1997), is pivotal in shaping both 

the willingness and the quality of STEM teaching. High self-efficacy fosters resilience in the face of challenges, encouraging risk-

taking, ongoing professional experimentation, and the adoption of advanced pedagogical strategies (Cheng et al., 2024; Yang et 

al., 2025). Educators with strong self-efficacy are less deterred by logistical constraints or initial student resistance; they view 

obstacles surmountable through well-structured interventions and collaborative problem-solving (Hammack et al., 2024). This 

positive mindset proves essential when working with cutting-edge technologies, orchestrating interdisciplinary tasks, or piloting 

problem-based projects. 

Conversely, teachers burdened with low self-efficacy may prefer safer, more didactic methods, limiting student exploration or 

confining STEM to rote memorization (Anning, 2024). Factors undermining self-efficacy often include insufficient CK, limited 

exposure to innovative tools, or a lack of institutional support (Yang et al., 2023). Self-efficacy is malleable, shaped by mastery 

experiences, vicarious learning, and supportive feedback. Programs that offer hands-on experiences, coaching from seasoned 

peers, and constructive evaluation systematically build teacher confidence (Kruskopf et al., 2024; Tschannen-Moran & Hoy, 2001). 

In so doing, they prime educators to lead dynamic, inquiry-rich lessons, thereby unlocking students’ potential as future problem 

solvers. 

Professional Support 

Professional support encompasses structures enabling educators to thrive, addressing technical or content-based needs and 

the emotional and interpersonal facets (Lipscomb et al., 2022). Mentorship ranks high among these supports, pairing novices or 

those transitioning to STEM with experienced colleagues who can model effective strategies, share best practices, and demystify 

challenges in classroom or technology integration (Roberts et al., 2020). Moreover, supportive professional communities–formal 

(in-service training, university partnerships) or informal (teacher-led networks)–deliver essential resources and networking 

possibilities. The significance of such communities only grows in contexts where teachers must navigate rapid curricular reforms 

or complex interdisciplinary mandates (O’Dowd & Dooly, 2022). 

Professional support also extends to administrative backing and resource allocation. School leaders who value STEM prioritize 

funding for lab materials, interactive platforms, or teacher workshops that enhance TPACK or AI-TPACK competencies. By 

providing scheduled collaboration time, supportive evaluation frameworks, and recognition for innovative teaching, 

administrators lay the groundwork for a positive professional growth cycle (Liu & Tsai, 2017; Mansour et al., 2024). Meanwhile, 

external industry or higher education partners can supplement local efforts, offering specialized insight or advanced equipment. 

In sum, robust professional support helps educators feel confident and validated, increasing their likelihood of engaging 

wholeheartedly in instructional innovation, forging deeper relationships with students, and pursuing continuous self-

improvement. This synergy underscores the crucial interplay between institutional scaffolding and individual teacher agency in 

forging successful STEM teaching environments (Bakker & Demerouti, 2007). 

Ongoing Professional Development 

The final dimension highlights the necessity of professional development as an ongoing, iterative process that sustains and 

enriches teacher effectiveness (Zhou et al., 2023). STEM evolves rapidly, and educators must frequently update their 

understanding of the subject matter, technological readiness, and pedagogical strategies (Meletiou-Mavrotheris & 

Paparistodemou, 2024). A one-time workshop or sporadic training seldom suffices. Instead, a cyclical model of professional 

development–combining reflective practice, direct classroom application, peer observation, and feedback–proves more 

impactful (Wahono et al., 2022). 

This cyclical model fosters lifelong learning and innovation (Reychav et al., 2023). Educators who regularly engage in advanced 

courses, co-teaching arrangements, or research collaborations deepen their ability to adapt instruction, assess diverse learners, 

and effectively incorporate novel technologies. Embedding teacher learning within real classroom context ensures the knowledge 

gained remains relevant and fosters an adaptive mindset. The synergy of TPACK, self-efficacy, and collaborative networks within 

professional development further fortifies teachers’ readiness to create richly experiential STEM lessons (Minghui et al., 2018). 

Professional development programs also shape teachers’ broader attitudes and beliefs. When educators witness concrete 

benefits–such as heightened student curiosity, improved STEM literacy, or successful cross-disciplinary endeavors–they 

internalize more robust faith in the utility and feasibility of STEM approaches (Arnado et al., 2022; Shernoff et al., 2017). This 



8 / 12 Gavrilas & Kotsis / Journal of Mathematics and Science Teacher, 5(4), em085 

reaffirmation, in turn, encourages them to experiment further, forging a culture of ongoing pedagogical refinement. By fueling 

teacher agency and consistent knowledge renewal, professional development cements the cyclical synergy of collaborative 

practice, positive attitudes, robust efficacy, and authentic application. 

DISCUSSION 

This paper advanced a theoretical framework that characterizes the effective STEM educator as a confluence of seven pivotal 

dimensions: STEM literacy, TPACK, collaboration, attitudes and beliefs, practical application, self-efficacy, and professional 

development. Each dimension provides distinctive yet interconnected elements that determine how teachers design, implement, 

and refine learning experiences aligned with 21st century demands. When these dimensions synergize, educators foster deeper 

student engagement, cross-disciplinary understanding, problem-solving, and creativity–crucial for navigating contemporary 

societal and technological challenges. 

STEM literacy bridging CK with problem-based real-world phenomena. This anchor primes teachers to embed scientific 

exploration, technological innovation, and mathematical modeling into their practice. TPACK, especially in forms that embrace 

emergent AI technologies, equips teachers to orchestrate instruction that is simultaneously content-rich and technologically 

empowered. Collaboration emerges as a potent enabler, ensuring teachers, students, and external stakeholders co-create 

knowledge and share resources. Attitudes and beliefs about STEM underscore how teachers’ dispositions can either catalyze or 

constrain their willingness to adopt innovative, integrative approaches. 

Moreover, robust application of STEM principles in the classroom–through inquiry-based, project-based, or problem-based 

methodologies–ensures learners experience knowledge as a dynamic, contextually relevant process. However, the application 

remains intricately connected to teacher self-efficacy, influencing how educators confront pedagogical challenges, sustain novel 

practices, and adapt to diverse learner needs. Finally, ongoing professional development buttresses the entire framework by 

sustaining educators’ capacity to innovate, refine, and respond to shifting scientific paradigms and technological frontiers. 

The synergy of these dimensions is not a theoretical abstraction; it reflects cumulative research findings that demonstrate how 

knowledge, beliefs, collaboration, and supportive structures interplay to shape student outcomes. While strong teacher attitudes 

or advanced TPACK alone can spark partial success, only an integrated approach fosters the creative, engaged, and ethically 

grounded teaching essential for genuinely transformative STEM education. This integrative perspective invites a renewed focus 

on professional communities, mentorship programs, and reflective practice that help educators navigate modern education’s 

complexities. 

Nevertheless, realizing the effective STEM educator will require multiple concerted efforts and resource allocation levels. 

Institutions must provide time and space for teacher collaboration, invest in technology infrastructure, and sponsor in-depth 

professional development that balances theoretical grounding with hands-on practice. Effective leadership, inclusive school 

culture, and robust parental or community engagement also remain indispensable, broadening the circle of support that 

educators rely upon. 

Moreover, sustained inquiry into best practices will remain central as technologies, pedagogical theories, and labor market 

conditions evolve. As TPACK has expanded into AI-TPACK, future expansions may encompass further ethical considerations, 

advanced analytics for personalized learning, or integrative social-emotional learning frameworks. By viewing teacher 

development as an iterative process, educators stay open to emergent concepts and are flexible enough to integrate them 

meaningfully. 

CONCLUSION 

The effective STEM educator is not a static archetype but a continually evolving agent who navigates multiple knowledge 

domains, technological innovations, collaborative networks, and personal beliefs. The theoretical framework offered herein seeks 

to organize these overlapping dimensions, illustrating how concerted efforts can empower teachers to deliver an education that 

is both academically rigorous and deeply attuned to the shifting demands of the 21st century. By systematically examining and 

enhancing these dimensions, the global community can build a robust pipeline of teachers to inspire students, drive innovation, 

and champion a more informed and equitable future. 
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